This paper investigates the compensatory strategies (CpSs) used in the oral discourse of second year students studying Arabic as a second language (ASL) in the Arabic Language Institute at King Saud University in Riyadh, Saudi Arabia. The study examined the various strategies used by a sample of 24 male learners who were all high school graduates from 8 different countries (Russia, Kosovo, Senegal, Tajikistan, Pakistan, Benin, Malaysia and Ethiopia), speaking 8 different languages (Russian, Albanian, Wolof, Tajik, Urdu, French, Malay and Somali). To elicit the CpS use, the subjects were audio-recorded while performing two tasks: an interview and a role-play. The data were transcribed and analysed. The results showed that the subjects used a range of compensatory strategies in their oral production. Moreover, there were differences between the individual learners' strategies according to their native language. The findings of the study showed that ASL learners were risk-takers, and they expanded their limited linguistic resources to achieve their communicative goals. The findings of the present study suggest that strategic competence as reflected in the CpSs used by ASL learners should be integrated into the ASL curriculum.
1. Introduction
Background
Thousands of non-native speakers of Arabic all over the world are learning Arabic as a foreign language because they have been motivated to know more about Islam and Arab Much of CpS/CS research has been concerned with defining, identifying and classifying CpSs (e.g. Bialystok 1983; Faerch and Kasper 1983a; Tarone, 1977) . In SLA research, communication strategies (CSs) have been referred to using different terms as "communication strategies" (Faerch and Kasper 1983a) , "communicational strategies" (Varadi 1980) , "communicative strategies" (Corder 1983) , "compensation strategies" (Harding 1983) , and "compensatory strategies" (Poulisse 1990 ). In the present research, we employed Poulisse's (1990) term, "compensatory strategies", to emphasize that they are active, conscious techniques that students can adopt, and teachers can teach.
Several definitions of compensatory strategies have been proposed in literature, but most definitions are based on the concept of "problematicity" (Kasper and Kellerman 1997: 2) . For example, Tarone (1977: 195) defines them as "conscious communication strategies that are used by an individual to overcome the crisis which occurs when language structures are inadequate to convey the individual's thought". Poulisse (1990: 88) suggests, " [c] ompensatory strategies are strategies which a language user employs in order to achieve his intended meaning on becoming aware of problems arising during the planning phase of an utterance due to his own linguistic shortcomings".
CpS-instruction has also been another area of interest. A group of researchers questioned the validity and usefulness of CpS training (Bialystok 1990; Kellerman 1991) . By contrast, other researchers (Willems 1987; Dörnyei 1995) have stressed that learners must be trained in the use of CS because classroom learners cannot simply learn by "doing" given that the foreign language classroom is not by its very nature the ideal scenario for learners to engage "naturally" in a variety of communicative situations that would allow the implicit development of their strategic competence. A bulk of CpS research since then has also addressed several issues, such as the effect of type of task and the conditions under which the task is performed on strategy use and choice (e.g. Green 1995; Poulisse 1990; Corrales and Emily 1989) and the effect of language proficiency on the use of CpSs (Bialystok 1990; Green 1995; Rababah 2001 ).
G. Rabab'ah and D. Bulut
Most CpS research has been conducted on English and many other languages other than Arabic. To the best of our knowledge, no CpS research has been done on learners of Arabic as a foreign language except Rababah's study (2001) . It is also noticeable that much of the linguistic research done so far on speakers of Arabic as a foreign/second language targeted only written discourse (Smadi and Al-Abed Al-Haq 1995; Suleiman 1991; and Stowasser 1981) . This study is, therefore, an attempt to fill this gap by investigating the compensatory strategies (CpSs) found in the ASL learners' oral discourse. The significance of this study drives from its impact on improving the quality of teaching Arabic as a foreign language in general and making inroads into successful communication in Arabic in particular, in addition to the development of effective strategy training programs.
The study

Aims
The present research investigated the use of achievement strategies, reduction strategies (Faerch and Kasper 1983a) , and other-performance problem-related strategies (Dörnyei 1995) to describe the data collected, which was based on audio-recorded transcripts of the AFL learners' oral production. Adopting a psycholinguistic approach (e.g. Faerch and Kasper 1983a; Bialystok 1983; Dörnyei, 1995) , this study attempted to identify and analyse the CpSs that speakers of Arabic as a second language use when they encounter a problem in communication. Strategies such as message abandonment, paraphrase, restructuring, retrieval, repetition, approximation, coinage, clarification request and asking for repetition were studied in their context. This study also looked at differences in the use of such strategies according the subjects' native language. A particular type of strategy might be used in one task but not in another. In order to ascertain whether this applied to our subjects in the present research, two different tasks were used: an interview and a role-play. The study sought to answer the following questions:
(1)
Are there any differences in strategy use among the ASL learners of different native language backgrounds?
(2) Are there any differences in strategy use among the learners due to the two tasks used to elicit the ASL learners' oral discourse?
Subjects
The data were collected during the spring semester of the academic year 2005-2006 from twenty-four male students from various social, language, and learning back-grounds. Twenty-four students were selected from two classes of 44 students studying Arabic as a second language (ASL). The subjects were at the intermediate proficiency level in Arabic, and they have been learning Arabic in a formal classroom context in the Arabic Language Institute at King Saud University for two years. They were not living in the university housing but in apartments with other compatriot students. The subjects were interested in participating in the study. From the volunteers, the researchers selected those who spoke different languages to cover a wide range of nationalities and different linguistic and ethnic backgrounds. Consequently, the sample consisted of 24 learners of Arabic from eight countries (Russia, Kosovo, Senegal, Tajikistan, Pakistan, Benin, Malaysia and Ethiopia), and speaking eight different languages (Russian, Albanian, Wolof, Tajik, Urdu, French, Malay and Somali). Their age ranged from 20 to 22. The subjects had not received any information about compensatory strategies so as not to raise their awareness toward them, which then might affect their choice of strategies. To record the conversations, permission was taken from the subjects. In order to make the subjects speak naturally without having any barriers, the researchers assured them that the data would only be used for research purposes.
Research instruments
The most naturalistic methods of data collection are believed to be oral interviews and conversations. Poulisse (1990) and Wannaruk (2002) used oral interviews between participants, that is, non-native students of English and native speaker teachers. The main drawback in this elicitation technique, however, is that CpSs are rarely found because what the participants might say is less controlled by the experimenters (Kasper and Kellerman 1997) . Wannaruk (2002) also used an oral interview between students and native English teachers. Green (1995) and Khanji (1996) used conversation tasks in which they asked their subjects to play roles. In such tasks, it is easy to control the speech acts that a researcher wants the participants to perform. To find the effect of task on CpS use, two tasks were used to elicit data from the subjects: (1) an oral interview with one of the researchers, who is a native speaker of Arabic, and (2) a role-play task (see Appendices I and II). In the oral interview, the subjects were asked about their names, nationalities, length of stay and study of Arabic in Saudi Arabia, level of proficiency, problems they encounter in learning Arabic, and how to solve them. Each individual was interviewed separately for approximately 15 minutes in one of the offices.
In order to elicit natural conversations, the subjects were asked, in the second task, to perform a role-play. They were asked to perform some speech acts in a question/answer form which took each pair about five minutes to finish the task. A role-play card was given to the subject who played Role A (asking questions) in which the speech acts were designed to enquire or initiate conversation about:
What the addressee does at the weekend. (2) His father's job. (3) The importance of learning Arabic. (4) His plans after completing the Arabic course. (5) Invitation for a cup of tea or coffee.
In the first task, the researcher conducted the interview using standard Arabic, and the subjects used the same variety of language as well. In the role play task, the subjects were not asked to use a particular variety of Arabic language; nonetheless, they used standard Arabic, too.
Identification procedures
Though certain strategies cannot easily be defined, Faerch and Kasper (1983b: 214) listed the performance features that indicate strategic behaviour, which will be adopted in our study:
The performance features fall into three classes: temporal variables, i.e. modifications of speech along the temporal dimension; self repairs, i.e. speaker-initiated modifications of already produced speech segments; and finally speech slips, usually caused by one speech element affecting another speech element.
To maximise the reliability of classification, the first author of this paper (who is a native speaker of Arabic) and a professor of Arabic language marked and labelled relevant parts of the data that contained strategic behaviour, i.e. CpSs. Noticeable deviation from the native speaker norm in the interlanguage syntax, word choice or discourse pattern was considered to identify the CpSs. In addition, performance features, such as false starts, pauses, drawls (lengthening the sounds as a time-gaining device), fillers (ah, am), repeats, slips of the tongue (lapses and speech errors) and self-repairs may be evidence of a problem in the learner's language proficiency (Faerch and Kasper 1993b) . These features were used to signal a CpS use. After the first author translated the strategies into English, both authors classified them according to the taxonomy mentioned below. The strategic utterances were then classified for the purpose of data analysis. Moreover, the learners' production was compared with the optimal meaning -actual meaning (Varadi 1980 ). When differences were detected, the utterance was then classified as CpS strategy use. Strategies were classified into three major categories: reduction strategies, achievement strategies (Faerch and Kasper 1983a) , and other-performance problem-related strategies (interactive strategies; Dörnyei 1995). However, since none of the researchers knew some of the subjects' native language (e.g. French, Urdu, Wolof), it must be admitted that it was difficult for them to confirm whether some strategies were due to the subjects' mother tongue interference or not.
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Findings and discussion
A total of 483 instances of compensatory strategies were identified in the oral production from the sample of 24 subjects in both tasks: the interview and the role-play. Table 1 shows the frequency of these strategies starting with the most frequently used type of strategies. Most widely used strategies included paraphrase (30%), restructuring (20.5%), retrieval (14.3%), and repetition (13.2%). The rest of CpSs had fewer occurrences. These findings concur with those of Khanji (1996) , Duff (1997) and Yarmohammadi and Seif (1992) who found that paraphrase repetition, restructuring, and approximation are among the most widely and frequently used strategies. All the learners resorted to at least one of the above compensatory strategies (CpSs). Each strategy identified in this study is discussed individually and illustrated with examples taken from the data. Varadi (1980) used the term "optimal meaning", and he suggests that foreign/second language learners replace the optimal meaning (actual meaning) with the adjusted meaning (what is actually said when they encounter a difficulty). The optimal meaning for each example of CpS use is given, when needed, to note the difference. The strategies detected in the oral discourse of the learners of Arabic were divided into three major categories: reduction strategies, achievement strategies and other-performance problem-related strategies (interactive).
Reduction strategies
As commonly discussed in literature, reduction strategies include topic avoidance and message abandonment. Language learners may reduce their goals in order to avoid the problem that they encounter during conversation. No topic avoidance cases were identi-fied, whereas message abandonment was recorded in the study. The examples are all taken from the performance of the group of learners in the interview and the role-play tasks.
Message abandonment occurred when the learners began to talk about a concept but were unable to continue due to lack of meaning structure, and stopped in mid-utterance. Fifty instances were identified in the subjects' performance in both tasks, accounting for 10.3% of the CpSs observed. In the following examples taken from the subjects' oral discourse, the learners became frustrated in the middle of their utterances, and they were unable to continue and gave up after long pauses. Some of them replaced the message with another one when they realised that they were facing a problem. Long pauses in the learner's production are indicative of emerging problems.
While trying to transmit his message, and after succeeding in presenting the "if clause", one of the participants discovered that his linguistic resources were insufficient to complete the main clause. Therefore, he produced:
( Optimal meaning: 'The teacher reads from an intensive reading book.'
Achievement strategies
The subjects in the present study used their limited linguistic knowledge, and tried to achieve their communicative goals. Achievement strategies included paraphrase, restructuring, retrieval, repetition, approximation and coinage. The following examples on achievement strategies are taken from the oral performance of the group of learners in the interview and role-play tasks.
Paraphrase
The most widely used strategy was paraphrase, with a total of 145 cases. This strategy was recorded when learners produced the same meaning using different linguistic forms. It accounted for 30% of the CpSs used. The following examples taken from the corpus are self-explanatory: Optimal meaning: 'I mean, we don't practice reading and writing as we do here in Saudi Arabia.'
... ‫وا‬ ‫ت‬ ‫ا‬ ‫وا‬ ‫ر‬ ‫أ‬ .... ‫ا‬ ‫ه‬ ‫ي‬ ‫وا‬ ‫و‬ 'My father works in a department and this is in a forest of trees and animals and...'
Optimal meaning: 'My father works in the department of forestry.'
Restructuring
This strategy was the second most used with 99 cases identified out of a total of 483, accounting for 20.5%. This strategy was used when the learners discovered that they could not complete a local plan which they had already begun realising and developed an alternative local plan which enabled them to communicate their intended meaning (Faerch and Kasper, 1983a .. the problems ... I mean writing'), the learner used the singular form ‫ا‬ 'problem', and then he corrected himself to produce the plural form ‫آ‬ ‫ا‬ ('problems'). The long pause after ‫ا‬ is an indication that he had a problem, which he fixed later. More instances of this strategy, which are self-explanatory, are as follows: Optimal meaning: 'I should speak Arabic with proficient students.'
. 
‫را‬ ‫ا‬ ‫ا‬ ‫أن‬ ، ‫ا‬
'After the end, after I finish studying'
Optimal meaning: 'After completing the course.'
‫ة.‬ ‫آ‬ ‫ت‬ ‫ر‬ ‫ا‬ ‫ج‬ ‫ا‬
'Language needs too much practices.'
Optimal meaning: 'Language needs a lot of practice.'
.
‫أن‬ ‫ا‬ ‫ا‬
'So, the Muslim nation must memorise it.'
Optimal meaning: 'Muslims must conserve this language.'
Word coinage
Coinage was recorded when learners found it difficult to recall a certain target language item, and they resorted to the creation of new words to fill the gap in communication.
Sometimes these were non-existent words. The strategy registered 8 instances, accounting for 1.6% of the 483 cases noted. One of the learners produced:
G. Rabab'ah and D. Bulut (19) ...
‫أ‬ ‫ت‬ ‫آ‬
'Yes. To solve mushakilat (problems) of your friends...'
Due to the learner's lack of familiarity with that target item mushkilat/mashakel ('problems'), he invented that new plural form mushakilat which does not exist in Arabic.
The following utterance taken from the performance of one of the learners is an example of this strategy: (20) . 
Other-performance problem-related strategies (interactive)
Other-performance problem-related strategies (Dörnyei 1995) were registered when the learner failed to arrive at the optimal meaning -actual meaning -or did not understand the message transmitted by the speaker. These strategies have been referred to as interactive strategies, which Yarmohammadi and Saif (1992) label "cooperative strategies"; they include appeals for verification, direct assistance, and asking for clarification, confirmation, or explanation. The term "interactive", however, better conveys that the strategy involves an interaction, either with text or human. "Clarification request" and "asking for repetition" were only recorded in the participants' discourse.
Clarification request
Wannaruk (2002) 
Asking for repetition
Asking for repetition is asking the interlocutor to repeat something when not hearing or misunderstanding something (Dörnyei, 1995) . Eight cases were registered, accounting for 1.6% of the cases observed. The learners in the present study used the same formu- The use of compensatory strategies (CpSs) was analysed with reference to task type, and native languages spoken by the learners of the study as shown in Table 2 below. There 98 G. Rabab'ah and D. Bulut were three learners representing each native language. Two tasks were used to elicit their oral production: an interview and a role-play.
3.4.1. The interview task Table 2 below shows the frequency of occurrence of each type of CpS in the interview task that was verbalised by the speakers of each language. The task evoked a large number of CpSs, 416 cases. Table 2 shows that 416 cases of CpS use were recorded in the oral discourse collected from 24 subjects representing 8 countries, and speaking 8 different native languages. The most surprising feature is that the frequency of CpSs varied for each individual, according to the individual learners' nationality and native language, though they were all at the intermediate level. In looking at the individual learners' strategy use, there was evidence that the Wolof native speakers used more CpSs than all the speakers of other languages (89), accounting for 21.4% of the cases, followed by Albanian native speakers (57), Malay native speakers (51), Tajik native speakers (50), Russian native speakers (46), and Urdu native speakers (43). The Wolof native speakers talked twice as much as any other speakers in the sample, which could be the only justification for having this high number of strategies. Somali and French native speaker used the lowest number of CpSs, 41 and 39 cases, respectively. It was also observed that Malay and Tajik native speakers did not use clarification request strategy. On the other hand, Urdu, Malay and French native speakers did not ask for repetition. Somali, Albanian and Tajik native speakers did not resort to word coinage strategy. It is also observed that paraphrase registered the highest number of CpSs (120), accounting for 29%, followed by restructuring (85), accounting for 20.5%, whereas word coinage (8), clarification request (7) and asking for repetition (6) registered the lowest number of CpSs. The extensive use of paraphrase indicates that foreign language learners of Arabic lack a great number of lexical items which they tried to compensate for by using this strategy. These results are in agreement with Wongsawang's (2001) findings that circumlocution (i.e. paraphrase) is the most frequently used CpS (49.51%).
Based on the above results, we conclude that there are differences between the individual learners' use of CpSs according to their native language. This may be attributable to mother tongue interference. Since none of the researchers speak the subjects' native languages, it was difficult to find out whether this claim is true or false. However, it is well documented in SLA research that mother tongue interference is one of the major causes of learners' errors. Foreign language learners usually transfer rules from their native language and apply them to the target language. According to McCowen and Scott (2006) , differences between one's native language and the target language can contribute to the complexity of the task, and causes errors.
The role-play task
The compensatory strategy (CpS) cases were analysed in the Role-play task. Table 3 below shows the frequency of CpS instances according to the individual learners' native language and home country.
The immediately noticeable feature of Table 3 (see overleaf) is that in the role-play task, paraphrase accounted for 31% of all the CpS occurrences, followed by restructuring (18%), whereas message abandonment was used only twice, contrary to what the interview task yielded (42) CpS cases, accounting for 10.1%. In fact, the interview task resembles real life situations, and thus is a very demanding one. The questions were unexpected; therefore, the participants encountered more difficulties, and abandoned more messages than they did in the role-play task. In the role-play task, the speech acts were stated clearly in advance and Role A speakers did not ask follow-up questions as it happened in the interview task. Moreover, it was noticed that Role B speakers were very economical in answering the questions in that task, thus produced short responses and fewer CpSs.
Another noticeable feature is the highly limited number of compensatory strategy cases that the role-play task yielded (67) when compared with the interview task. The difference is most probably due to the demands of the interview task, which required a wider and more difficult range of vocabulary items than the role-play task. Another reas- on for recording the lowest number of cases in the role-play task might be that the speakers limited their talk to the speech acts, which they were asked to perform, and they did not use vocabulary items of their own. The listeners also limited their performance to the available linguistic resources. This finding is consistent with Rababah's study (2001) which showed that the roleplay task recorded the lowest number of strategy use, but it contradicts with that of Green (1995) who found that the role-play task recorded more strategies than a picture description task did. This could be due to the fact that the role-play task used in the present study was easier and not as demanding as that of Green (1995) . In Green (1995) , the telephone conversation task required the subjects (Role A speakers) to assume the role of a young German on holiday. They were asked to make a telephone call to the warden of the youth hostel in York (Role B speaker). The part of the warden was recorded. This makes it a very difficult and demanding task since it asks the learners to reply to a recorded voice.
The most surprising feature of Table 3 above is that the frequency of CpSs varied for each individual, according to the individual learner's nationality and native language, although they were all at the intermediate level. In studying the individual learner's strategy use, it is evident that Russian native speakers used more CpSs than all the speakers of other languages (16 cases), accounting for 10.7% of the registered CpS instances, followed by Somali native speakers (12 cases), and Tajik native speakers (11 instances). The speakers of these three native languages registered a total of 39 cases, accounting for 58.2% of the total CpS cases registered in the oral production of the sample of the study. Sometimes, learners' mother tongue influences their approach to a foreign language; they attempt to transfer what they know in their native language to the foreign language. Wilkins (1972:199) observes:
When learning a foreign language an individual already knows his mother tongue, and it is this which he attempts to transfer. The transfer may prove to be justified because the structure of the two languages is similar -in that case we get 'positive transfer' or 'facilitation' -or it may prove unjustified because the structure of the two languages are different -in that case we get 'negative transfer ' -or 'interference'. In performing the speech acts in the role-play task, it is an outstanding feature of the table above that Role A speakers, who were just requested to ask their partners five simple questions, recorded the lowest number CpS cases (20). While Role B speakers registered 47 cases, accounting for 70.2%. This can be attributed to the fact that Role B speakers' task was very demanding. Role B speakers had to use their own words, whereas Role A speakers were only performing five speech acts which were specified by the researchers in advance (Appendix II); therefore, they did not have to use too many words of their own. Table 3 also shows that the use of CpSs varied according to the individual's native language. These findings can be related to Mabry's (1994) research that described the communication strategies and learning strategies of five adult learners of English in an ESL classroom. One of her questions was "What patterns of strategy use are found among the individual learners?" In looking at the individual learners' strategy use, there was evidence that the Arabic speakers used more communication strategies than learning strategies; the Spanish speakers, on the other hand, used more learning strategies than communication strategies.
As mentioned earlier, mother tongue interference could be one of the reasons for having differences according to the individual's native language. Besides, all the participants were placed at the intermediate level, and they were studying Arabic for two years at King Saud University; however, we had no idea about their educational or cultural backgrounds when the study was conducted. Different cultures may have different levels of directness, and this may also lead to different kinds of CpS use. Maybe those who used fewer strategies were exposed to Arabic language back in their home countries, or they had more opportunities to communicate with native speakers of Arabic in Saudi Arabia.
Conclusion
This study explored the compensatory strategies (CpSs) used by AFL speakers, and investigated how they attempted to solve their problems while communicating in the target language, Arabic. The study revealed that AFL learners resorted to a range of compensatory strategies (CpSs) due to their limited linguistic resources. It also revealed that the use of CpSs varied between individual learners coming from different cultural and educational backgrounds and speaking different native languages. These differences could be attributed to their mother tongue interference, and educational and cultural background. Thus, these findings call for further research into the nature of these languages and their relationship to Arabic. It was also found that the interview task yielded more CpSs than the role-play task did. The findings imply that compensatory strategy use is affected by important factors, such as the task and the learners' background. These findings are similar to those of Bialystok (1983) , Bialystok and Frohlich (1980) , Paribakht (1985) , Corrales and Emily (1989) , Poulisse (1990) which reported that the use of the CSs is influenced by the context and type of communication problem to be solved. However, these findings are open to challenge because our present study is limited to male ASL learners who were learning Arabic in a native language environment, Saudi Arabia.
CpSs found in the learners' data were classified into three major categories: reduction strategies, achievement strategies and other-performance problem-related strategies (interactive). The findings of the present study showed that AFL learners were risk takers, and they expanded their limited resources by using different types of strategies. Yule and Tarone (1990) suggest that learners should use all their available resources to communicate without being afraid of making errors; that is, they should be encouraged to take risks. However, we believe that language teachers should not encourage or reinforce all types of CpSs. For example, reduction strategies, such as topic avoidance, message abandonment, and achievement strategy of repetition do not enhance language acquisition (Rababah 2004 ); therefore, they should be discouraged. The other achievement strategies and other-performance problem-related strategies (interactive) should be encouraged and reinforced. Achievement strategies such as paraphrase, appeal for help, restructuring, approximation may be encouraged. We also believe that other-performance problem-related strategies, such as clarification request and asking for repetition, may help negotiate meaning, and this may facilitate second/foreign language acquisition. Negotiating meaning with interlocutors helps language learners to get unknown language items and use them later in other situations.
The findings of this study suggest that CpSs should be taught so that communication does not break down. Some researchers (e.g., Dörnyei 1995; Dörnyei and Thurrell 1991; Tarone 1984) advocate the teaching of communication strategies for enhancing second language acquisition, hopefully the ultimate goal of language classrooms. Faucette (2001: 6) states, "Communication strategies would serve as an excellent means for less proficient learners to have the tools to maintain the conversation, resulting in the oppor-tunity to receive more language input and improve their language ability." Moreover, Larsen-Freeman and Long (1991) believe that a NNS's ability to keep a conversation going is a very valuable skill because by maintaining the conversation, the NNS can presumably benefit from receiving additional modified input. Indeed, if language learners soon give up without employing the language and interactive strategies at their disposal, it is unlikely they will develop their communicative ability. Shehadeh (1999: 628) , citing Swain's output theory, proposes that language learning actually occurs when students stretch their current interlanguage capacity to fill gaps in knowledge. From Shehadeh's position, progression in language learning is impossible without the experience of knowledge gaps and the struggle to bridge them. Thus, language learners should follow Hatch's (1978: 434) advice that "Finally, and most important, the learner should be taught not to give up".
To conclude, this study focused on AFL learners' CpSs to provide new empirical data regarding their use, since this area of research has received little or no attention, in the hope that the development of the learners' strategic competence is given due attention by integrating it into AFL curriculum. Moreover, language teachers and syllabus designers should develop an effective strategy-training programme that equips AFL students with CpSs that enhance language acquisition.
